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CHAPTER I p. 1 
Historically, special education programs for the learn­
ing disabled have been oontained exclusively in the elemen~ 
tary schools. While the condition of "learning disability' 
was aoknowledged as far baok as 1907 by Seguin, learning 
disabilities have been the center of the speoial eduoation 
stage since only about 1960.1 In 1966 the Bureau of Edu­
cation for the Handicapped was established in the United 
states offioe of Eduoation; and as a result of its impetus, 
various states began developing guidelines for eduoational 
programs for the handioapped. The state of Wisconsin Iassed 
th\e Special Educat1dlBl11 185, originally Chapter 89, in 1973. 
Now Chapter 115 of the permanent statutes of Wisconsin, it 
stipulates that Wisoonsin public schools must provide for 
children with exceptional needs from ages three to twenty­
one. Traditionally,' learning disabled and emotionally 
disturbed high sohool students acoounted for many of the 
drop~out statistios. Until reoently their problems we~e 
defined as truanoy, laZiness, inattention and insolence. 
The cause of behaviors was overlooked and 1t was the sympto.ms 
which incurred the wrath of teachers, administrators and 
parents. 
The orig1nal form of speoial education was the self 
contained olass segregated trom the normal students. 
Fortunately, we have expanded our conoept of special 
lB. R. Gearhart, Learning Disabilities-Eduoational 
strategies, (st. I~u1s:The Mosby Co., 1973), P. 15. 
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programs. With the passage of P. L. 93~142, there are 
no longer any questions conoerning the advent of malnstream~ 
lng as it provides the least restrictive environment. The 
questions now generated, are conoerned with the successful 
implementation of ma1ntream1ng. 2 
Definitions 
. Before considering what can be done to facilitate the 
education of handl~apped ohildren in the seoondary olassroom, 
it 1s necessary to clarify the terminology that will be used 
in this paper. 
1."Malnstream1ng refers to temporal instruotional, and soc1al 
integration of eligible exoeptional ohildren w1th normal 
peers based on an on-going, indiVidually determined, eduoa­
tional planning and programing process and reqUires clari­
fication of responsibility among regular and special educa­
tion. administrative, ,instructional and supportive personnel~J 
A more detailed definition of what ma1nstreamlng 1s , 'as well 
as what it 1s not, has been presented by caster. 
'Ma1nstreamlng is: 
a.	 Providing the most appropriate eduoatlon for each 
child in the least restriot1va envlro'mental 
b.	 Looking at the eduoational needs of children instead 
of clinical or diagnostio label suoh as mentally 
handioapped, learn1ng disabled, physically handlcap~ 
2 
David Westling, liThe Principal and Mainstreaming".
Educational Leadership, (April 1977) p. 39-41. 
J Jerrx Caster~ "Share our Specialty., Exceptional Children, \May 197J) p.1Z	 ­
p. 3 
ped, hearing impaired or gifted. 
c.	 Looking for and creating alternatives that will 
help general educators serve children with learn~ 
lng problems in the regular setting. Some 
approaches being used to achieve this are consult­
ing teachers, methods and materials specialists, 
itinerant teaohers, and resource room teachers. 
d.	 Uniting the skills of general educat10n and 
speoial education so that all ohildren may have 
equal education opportunities. 
Mainstreamlng	 is not: 
La. Wholesale return of all exoeptional ohildren in 
speoial classes to regular classes. 
b.	 Permitting children with special needs( to remain 
in regular classrooms without the support servioes 
they need. 
c.	 Ignoring the need of some children for a more 
speoialized progran than oan be proVided in the 
general eduoational setting. 
d.	 Less costly than serving ohildren in special self­
contained classroomSe n4 
2. n Learn1ng Disability: A learning disability refers to one 
or more significant deficits in essential learning prooess­
es requiring special educational techniques for its reme­
diation. Children with learning disabilities demonstrate 
4Ibid. , p. 13 
p. 4 
a desorepency between expected and actual aohievement in 
one or more areas, suoh 88 spoken, read, or written 
language, mathematics, and spatial orientation. The learu~ 
ing disability referred to 1s not primarily the result of 
sensory, motor, intellectual, or emotional handicap, or 
lack of opportunity to learn. Deficits are to be defined 
'in terms of aooepted diagnostic procedure in eduoation and 
psyohology. Essential learn1ng prooesses are those cur~ 
rently referred to in behavioral science as peroeption, 
integration, and expression, either verbal or non-verbal. 
Speoial education teohniques for remediation require 
educational planning based on diagnostic procedures and 
findings. "5 
).nlt1nerant teacher: A teacher who moves about a school and 
schedules ohildren for teaohing periods. Children leave 
their regular classrooms to work with the itinerant teacher. 1l6 
4."Resouroe teacher: A speoialist who works with children 
with learning disab1lities and acts as a oonsultant to other 
teaohers, providing materials and methods to help children 
who are having difficulty within the regular classroom. 
The resouroe teaoher may work from a oentralized resouroe 
room within a school where appropriate materials are 
housed.'? 
5."Dlagnost1c presoriptive teacher: A specialist 
5Janet W. Lerner, Children with Learning Disabilities, 
(New York: The Houghton Mifflin Co.,1971), p. 293 
6Ibld.p. 293 
7Ib1d.p. 294 
.' ­
~, ' 
p.s 
who works with and observes both the child and the reg­
ular olassroom teacher; 1s to develope successful educa~ 
tional strategies for each referred child and his teaoher. 
Then based on the needs ot the ohild and the strengths of 
h1s teaoher, and eduoational prescription is written and 
8 
placement 1s recommended~ 
6. tt Self contained modified program: This is a speoial educa­
tion program type located in the regular or spec~ school 
bUilding which serves students with exceptional needs in 
all instruotional areas but in, which the entire class may 
go to a different teacher or the teacher may come to the 
special olassroom for instruction in specific curriculum 
~ areas. 
7."Self contained-integrated: A speoial education program 
type in a regular or special sohool which serves students 
with e~eeptional educational needs in the majority of 
instructional areas, but in whioh individual pupils are 
integrated into other regular or speoial or both education 
programs. · The teacher of the self contained program type 
10
provides consulting servioes to~·regular education personnel~ 
8Ibid., p. 295 
9Ibid., p. 294 
10Ib1d., p. 294 
,. 
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CHAPTER II 
The purpose of this paper 1s to present a survey of 
the various seoondary programs available for the learning 
disabled. Unfortunately, much literature has yet to be 
published. Although many of the programs may appear similar 
in struoture, it was felt that they were worthy of mention 
due to one or more of their unique indiVidual innovations 
The author, presently a resource-room teaoher in a Mil­
waukee suburban high school, devoted the last chapter to 
an explanation of the program she -helped to develop. Hope­
fully this last chapter will add new ideas that will be 
utilized by others in the field. 
The development of secondary programs 1s mandated and 
necessary. Although many speoial educators have designed a 
number of seoondary learning disabilities programs with a 
variety ot names and classifications, five ma.jor aspects 
have been identified as prerequ1s1tles for program develop~ 
mente They are delivery systems, parameters of responsi­
bilities, individual school content assessment, identifioation 
of student needs, and expeotation of regular education staff. 
An understanding of the various types of delivery systems 
1s important in order to implement the system which would 
best fit the needs of the individual student. There are 
several general prog~am types in secondary special education 
today: self-conta1ned, self-conta1ned~1ntegrated,and re­
source. 
p. 1 
As soon as the general design of the delivery system 
1s determined, the parameters of responsibilities can be 
defined and roles can be assigned. Duties and responsibi­
lities are dictated by program type, district speoial 
eduoation administrators, state and federal rules, indivi­
dual needs of students serVice, or building rules. 
lIn secondary learning disabilities programs the degree 
of involvement in the following areas must be determined. 
1.	 Student s~hedullng 
'2.	 Mon1to~lng of special education students 1n the 
mainstream bot~ aoademically and behaViorally. 
3.	 Amount of major instruction in aoademic areas parallel­
ing regular education. 
4.	 Supplemental instruotion to regular eduoation 
S.	 Remediation of skills 
6.	 Compensatory skill~ll 
1ft order to be effective in lmplepent1ng a special pro­
gram in a regular school it is of paramount importance to 
know who, what 1 and where people and services are located. 
It is important to know what support servioes are available 
as well as what alternative eduoational programs exist. 
Diagnostio servioes are the responsibility of the 
speoial education educator. IndiVidual needs must be 
accurately determined before plaeement and remediation can 
iiAl Marco,"Secondary Learning Disabilities-Cues to 
Program Development", Bureau Memorandum, vol. 19, 1977 p.l? 
t p. 8 
oomensurate. 
Expectations are an important element of program 
development All indiViduals involved in the system 
should understand what th~1r role is and what the expectations 
of that role are. Nothing should be promised that can not 
be delivered. This will aid in defining the structure of 
12 
tltne program. 
There are a multitude of barriers in developing a 
seoondary learning disabilities program as well as keys to 
overcome these barriers. In summary these barriers can be 
categorized as follows: 
1.	 Laok of skilled learning disabilities teachers tor 
secondary programs 
2.	 Emphasis of expeotations on remediation of skills 
which often leads to glorified tutorial services 
3.	 Compounding of problems with emotional issues by the 
time student reaches secondary grade 
4.	 Changes in expectations of parents and regular 
eduoators toward purposes and goals of secondary 
education 
s.	 Rigidity of the sohool system, especially larger 
ones, for making exceptions in soheduling, credit 
loads, course content, and teacher expectations 
6.	 Assessment and identification of students who have 
a learning disability tha~s handicapping and re­
121b1d., p. 18. 
p. 9 
quires special eduoation programming as opposed to 
the students' With aocumulative academic deficits 
7.	 Curriculum programming. appropriate for secondary 
learning disability students 
8.	 The extensive roles and responsibilities of the
 
secondary learning disability teaoher
 
9.	 Laok of understanding or possibly even time to
 
understand" learning disabilities by a number of
 
administrators
 
10.	 The lack of artioulation or expectations tor both 
regular and learning disabilities students between 
grade levels. 
The following suggestions have been offered as keys to 
overooming these negative barriers: 
1.	 Do not attempt to develope ~he whole program over­
night. 
2.	 As much as possible, special administrators should 
work jointly with regular education administrators in 
program development. 
3.	 Pre-service training for secondary learning disability 
teachers should not only inolude ourriculum content, 
but also skills in relating curriculum content to 
basic skill and child development. 
4.	 Continually' evaluate assessment strategies to differen­
tiate learning disabilities from acoumulated aoademio 
defioit problems. 
S.	 Emphasize a priority for seoondary learning disability 
p. 10 
programming in ooping and compensation of life 
skill development. 
6.	 Regular and spec.ial eduoators should combine efforts 
to develope alternative education programs for non­
handicapped students 
7.	 Identify earlier those students who are having problems 
with the current curriculum and teaching strategies 1n 
order that. they do not develope learning d1sab111ty­
like charaoteristics by high school. 
8.	 Encourage and support in any way possible joint pro­
gramming, team teaching, and student responsibility 
between regular and speoial classroom teachers. 
9.	 Support the development of assessment of and curric­
ulum for learning disabil1ty students with release 
1) 
time. 
In a study investigating pr1ncipals' attitude toward 
ma1nstreamlng, it was found that prinoipals ranked teachers' 
knowledge. of except1ona11t1es as the most needed competency 
for regular educators. One approach to achieve this goal 1s 
to provide 1n~depth training for regular educators through 
ln~service sessions. The sessions can be offered by special 
education shool personnel or by special education college 
personnel. Many speoial education college staff members 
make themselves available, on a consultancy basis, to provide 
13 
UDee Tull, lISpeoial Education Administrator", Bureau 
Memorandum, vol. 19. no. 1. 1977. 
p. 11 
14in-servioe training. 
Malnstreamlng as previously noted does not mean full 
time return of all exceptional children to the regular 
classroom. Special eduoators will still be needed to provide 
direct services to many ohildren. However, the speoial ed­
uoation personnel may be able to offer a number of services 
that would help the regular educator serve the exceptional 
child. 
These services may take many forms. The most obvious 
strategy would be for the special educator to spend a certain 
amount of time in the regular classroom suggesting appropriate 
currlculummaterials and teohniques to facilitate the education 
of the ma1nstreamed child. Another approach would be for the 
special educator to provide in-house training sessions during 
facul~y meetings or at~tlmes that would be convenient. These 
workshops should cover such areas as curriculum, learning 
objectives, materials, methods and behavior management 
15
techniques. 
Many alternatives to special class plaoement have been 
suggested by educators. Among the more common approaches 
are the itinerant consultant model, the resouroe-room 
model, and the self-contained integrated plan. Within each 
of these arrangements some degree of support 1s offered to 
14a. Payne, "Principals' attitudes toward integration 
of the Handicapped", Exceptional Children, (June 1974) 
p. 123.25. 
lSwestling, "The Principal and Mainstreaming", p.40. 
{.- . 
p.l; 
the regular eduoator by speoial education personnel, and 
regular and special education personnel have joint responsi­
bility for the education of exoeptional children. Other 
sohool personnel usually available in most school systems, 
who could be utilized to faoilitate malnstreamlng include 
the school pychologist, the school counselor, the school 
social worker, the nurse, the speech therapist, and various 
currioulum consultants and supervisors. Ma1nstreamlng ls.a 
cooperative effort; the skills provided by the sohool staff 
. 16 
members should be utilized and shared. 
Programs 
The Liberty School in Milwaukee utilizes a form of 
speoial education known as self-containment, which still has 
a valid role in the eduoation of the severely learning 
:dlsabled. The Liberty School employs a completely self~ 
contained program within their own buildings which they 
call a total classroom design. The program 1s operated 
by the publio sohools and admits boys from age fifteen to 
eighteen. The students commute but the atmosphere 1s much 
like a family, with everyone encouraged to oommunioate 
openly. The staffls major philosophy 1s change. Using 
somewhat unorthodox methods, the staff systematically set 
16a.H. Bru1ninks. "Alternatives .to Special Class Placement", 
Focus on Exceptional Children, (January 1971) p.244-252. 
about to change the students behavior patterns by making 
them non~tunotlonal in our environment, and to offer at 
least five different alternative styles. The students have 
f1velour days whioh concentrate on mathematics, reading, 
biology, driver eduoation, soc1al studies and classes for the 
General Eduoational Development Test. The students remain in 
the program an average of one year. Studies have shown 
17
that eighty-seven peroent of the students are making it. 
Another program, esent1ally self-contained, but with 
ma1nstream1ng in non~academ1cs, 1s Pontoon III. This 
program was developed in Marion, Indiana and founded under 
Title III. unlike Liberty School, Pontoon III 1s integrated 
in a high sohool building. From grades nine through 
twelve, it is for students who have been passive to the 
learning process or who have resisted it. Self-contained 
morning classes with English, social studtes and mathematios 
are augmented by afternoon electives, work study, or 
volunteer service in the community. The main purpose of the 
projeot 1s to ohange student apathy into enthusiasm for 
learning. is 
The state of Ohio, through Ohio state university, 
designed a model for secondary education of severely 
i7James Haessley, "Program EvaluationU ,Newsletter­
Council for Children with Behavioral Disorders, 1973, 
vol. 11, p.9. 
18Gary Phillips, 'The Turned Orf" , Today's Eduoation,
1914, Fall, p. 28. 
~, 'j 
.....:. . 
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learning disabled and behaviorally disabled students. The 
program hinged on in-service training of teachers and aides. 
They taught the stUdent, in a self-oontained situation, with 
inovatlve instructional materials such as tape recorded text­
books and unique pre-vocational and vocational. material. 19 
In the same vein, but less desirable because of its 
isolated nature, 1s a "Career Development Center: A modified 
H1gh School for the Handioapped.· Operating in Long Island, 
New York, its rationale is to prepare adolesoents to think 
and to behave in adapting to the environmental stress of 
daily living. For the brain injured, learning disabled, and 
emotionally disturbed adolesoents, age fifteen to twenty-
one, occupational programming assumes a major importance in 
its ourriculum. While being individualized and teaching basic 
academics, it also exposes the student to varied ocoupations 
and has an extensive shop program., In a forty hour week, each 
student spends eighteen hours on ocoupational training, twelve 
hours on aoademics and ten hours on eleotives. The counselor 
plays) a critical role in procuring jobs for the students and 
communicating with industry. In addition the school endorses 
the sponsors "Family Aotivity Continuing Education", with 
the goal ot mental health for the whole family. 20 
One of the more popular types of high school special 
19B• R. Gearhart, Learning Disabilities-Educational 
Strategies, p. 19. 
20Henry Colella, "Career Development Center; a modified 
h1~h school-for the handlcapped. It Teaoh1ng Eocoept1onal Children, 
1913, Spring, p. 110. 
p. 16 
educat10n programming 1s the malnstreamlng technique. Sedalia, 
Missouri has established a mainstream program w1th the goal of 
abolishing suspension. Entitled "Alternatives to Suspension: 
Educational Adjustment Class,· the program authors contend 
that disruptive behavior 1s contagious and a precursor to 
dropping out. Consequently, Smith Cotton High School establish~ 
ed a special class where students receive personal attent10n 
from a helping teacher, and also obtain a I'coollng off'· 
period. The helping teacher aots much like a resource teacher 
working in oonjunction with the regular class teaoher. The. 
objectives of the help1ng teaoher are to serve as a concerned 
listener; to motivate and encourage student problem solving 
behavior; to counsel ~assist in self~reallzatlon; to assist 
students in realizing eduoational goals; to motivate"students 
to seek advice in problem solving; and to encourage students 
toward achievement. 
The ,help1ng teacher enoourages parental commitment 
through olose contact. The teaoher maintains communication 
with teaohers and counselors through periodic ohecks. After 
two years of operation only thlrtyone of the two hundred 
s1xty n1ne students 1n the program dropped out. 21 
Good oounseling 1s a basic ingredient in the education of 
the learning disabled adolescent. Not only are they BUffering 
from the problems of their disabilities, but they encounter 
21Norr1s Kelley,·Alternat1ves to Suspens1on·, School 
and Commun1ty, 1974, April, p. 6o~69 
p.17 
the developmental difficulties of all normal adolescents. A 
common~sense procedure which 1s being attempted with high 
school low achievers is group counseling. Felton's and 
Davidson's assumpion 1s that the failure to peroeive and assume 
responsibility externally 1s one of the critical causes of 
academic low aohievement • 
. Under the name of ·Contemporary Experience Program-, 
Cajon High School, in San Bernd1no, California, tried to 
make school more humanized and appealing for underaohieversj 
as well as help students improve self concepts. They implemented 
Gestalt therapy in a self-contained program, wherein students 
designed their own contracts and indicated what assistance they 
would need to reach their goals. Specific tasks used in coun­
seling were: orientation to present time, confrontation and 
language to responsibility. However, it 1s somewhat unclear 
whether the counseling or the indiVidualized instruotion: was 
22
the impetus for improved academic achievement. 
While not all learning disabled students are disruptive, 
many are. New' York state was so conoerned with the problem 
of disruptive students, and their frequent suspensions, they 
established a comm~s1on to develop a program for disruptive 
stUdents. Their recommendations were essentlally:Parent 
Effeotiveness Training and Teacher Effectiveness Training, 
time out rooms, lndlvlduallzatlon,'counsell~g,self-contained 
22aary Felton and Harry DaVidson, "Group counseling can 
work in the olassroom ll , Aoademic TherapY, 1973, vol. 8, 
p. 461-468. 
P.18 
classes, aides, work study, abbreviated day, flexible 
curriculum, home instruotion, behavior modification, law 
enforoement, resouroe rooms, in-servioe for teaohers, 
mental health faoilities, and the teachers' aoknowledgment 
of problems in the students whioh they are not equipped to 
handle. 23 
The following seven program models were summarized by 
Libby Goodman and Lester MS!Ul in their book, Learning Disabil­
ities in the Secondary Schools. 
In keeping with the movement toward ma1nstreaming, West 
Virginia has developed a ·Child Demonstration Center". The 
purpose of the oenter 1s to provide supportive educational 
services for the learning disabled and potentially· disabled 
students through regular class instruction. The population of 
students serviced is K~12, and four alternative educational 
interventions are available. 
1. There 1s a short term place,ent in a school that 
has a special eduoation or reading teacher who oan 
determine appropriate instructional methodology and 
communicate it to the ohild's home teacher. 
2. Instruction in a resource room is available, operated 
on an itinerant basis by the reading or language arts 
teacher who in turn 1s supported by an itinerant center 
clinician. 
23Thomas Gordon. Parent Effeotiveness Training. Pasadena. 
Effeotiveness training Assooiates, 1972, p.J8-41. 
p. 19 
3. There 1s a diagnostio presoriptive program provided
 
by the child's teacher with the assistance of a center
 
clinioian or trained staff members, such as the language
 
or reading teacher.
 
4. A diagnostio prescr1ptive program 1s provided independ­

ently by a teaoher who has reoeived prior training in
 
diagnostic prescriptive teaohing.
 
Miohigan's Child Servioe Demonstration Centers are the
 
main base of their speoial eduoation programs. Centers are 
set up in rural areas to provide servioes to the learning 
disabled suoh as: in~servloe for teachers, oonsultants, and 
administrators, consultative servioes provided by a staff of 
itinerant learning disabilities speoialists, and diagnostic 
presoript1ve services. The regular classroom t.eaohers may 
bring students to the oenter for evaluation, whom they suspect 
to be learning disabled. As a team, the learning disabilities 
speoialists at the center w1ll design an individualized 
educational plan for the student and teacher to take baok 
w1 th them to the regular classroom. The: ,~oenters also provide 
in-servioe oounseling for parents, teachers and administrators 
in order to foster a better understanding of how to work and 
live with children with learning disabilities. 
The Texas Child Service Demonstration Center 1s also a 
oentralized special education unit which has gone the pro­
grammed learning route. Their speoialists designed an 
instructional management system of a diagnostic system and 
task spe.clf1oatlon systems in three curloular areas. Portable 
.:~ 
p.20 
mini-module! learning paoks were designed in each of the 
three content areas. All the' modules contain explanations 
of d1agnostic instruotional techniques and methods, strategies 
and materials as well as a measuring instrument. The m1nl­
modules are prooess defioit oriented and are to be used for 
aproxlmately five to ten days for thirty minutes each day. 
Another program developed designed to ~a1nta1n the spe­
01al ohild in the regular olassroom at all oosts 1s the 
Texas Child Servioe Center. The center views itself as an 
intervention model. They employ the diagnostio prescriptive 
teaching strategy with the resulting individualized programs 
being p~pared by the intervention team composed of the school 
psyohologist and learning disabilities teachers. The develop-, 
mental areas inoluded in the educational programs are visual 
motor and visual processing, language, auditory prooessing, 
soclal behavlor, and emotional development. 
The object of the program 1s to modify the regular 
classroom as little as possible. Therefore the least restric.­
tlve alternatl~e is the programming goal ad the following is 
tried first before the student must be removed from the 
regular classroom. Flrst,modlflcation of regular olassroom 
procedure 1s tried, rather than special placement, if at all 
feasible. The extent and duration of special services in the 
modified program are determined by the degree of the pupils' 
disabilities and the rate of their amelioration. The resource 
rooms are substituted for those classes in whioh the student 
1s experiencing failure and frustration. A student is never 
p.21
 
removed from a olass in which he is succeeding. Another
 
major objeotive of the program 1s '''normal growth" and
 
therefore 1s most sensitive to the unique emotional needs of
 
the learning disabled adolescent.
 
Similar to the "A'lternative to Suspension: Eduoational 
Adjustment· Class" mentioned earlier in this paper, 1s Iowa's 
'Alternative to Failure Program" for learning disabled junior 
and senior high sc~ool students. The program is thought of 
as community rather than school based due to the involvement 
ot parents and community organizations as well as students, 
peers and staff. A diagnostic presoriptive approach 1s employed 
to aohieve an instructional orientation that 1s decidedly 
remedial. IndiVidualized learning programs are designed to 
meet eaoh students unique deficit areas. The, approach of 
Iremediation of deficits" 1s implemented at all grade levels 
adapting materials and cur1culum where appropriate. The 
secondary learning disabilities team consists of one learning 
disabilities speoialist, a resource teacher, four regular 
classroom teachers trom a variety of content areas, the 
principal and,when requested)the psychologist, speech 
therapist and soc1al worker• 
. Unlike the Iowa's tlAlternative to Failure· model, projeot 
'Crossover",	 a Pennsylvania Title III projeot, groups low 
aohievers and learning disabled youngsters together in the 
hopes that they will benefit from their multimedia instructional 
approaoh. The projeot 1s designed to help seventh and eighth 
graders who oan not meet the aoademic demands of junior high 
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school. Low achievers along with learning disabled students 
are included in the program. Low aohievers are defined as a 
student whose aoademic performanoe is one or more years below 
his actual g~ade plaoement. The learning disabled students 
also have the services of learning disabilities speoialists 
who are assigned to their sohool. 
The Multimedia instructional approach foouses on math 
social studies, and employs a philosophy of continuous progress 
based on individual achievement. Therefore the harmful stand~ 
ard of grade level has been avoided. The program offered a shift 
from the regular leoture technique to small discussion groups. 
A marked deorease in discipline problems was noted and an 1m~ 
provement in attitude on the part of the students towards school 
was reported by both parents and teaohers. 
Where most of the desoribed programs have employed re~ 
organizational techniques to individualize their programs to 
meet the needs of their speoial students, the "Landis Curricular 
Modification Project"· implemented a multisensory strategy in­
to their curriculum in the hopes of appealing to all learning 
styles within the regular classroom. The oontent area teaohers 
were urged to substitute a multisensory approach for trad­
itional text~book oriented instruction. The teachers were 
asked to structure their oourses in terms of behavioral 
objectives, prepared appropriate auditory, visual and 
~klnesthetl0 learning aides. As a result of the projeot, the 
learning disabled students were able to pass their SUbjects 
and it was felt that the curriculum was not watered down. 
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There was also noted a marked improvement in student 
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attitudes toward school as well as attitudes toward self.
Another secondary program type, closely al11gned with 
the Landis Currioular Modification Project, is the team 
teaching approaoh employed by Memorial High School of Madison, 
Wisconsin. A team teaohing project was developed with the 
English and sooial studies departments and the following 
strategies were designed as suggestions for currioulum 
modification. 
Teacher Oriented: 
1.	 Modify teacher language 
a.	 talk slower 
b.	 control vooabulary 
o.	 step by step direotions 
d.	 demonstrate the direction 
e.	 have the student repeat the direotion 
f.	 write the assignment on the board 
2.	 Use of a multisensory approach ' 
a.	 prepare students for reading by discussing 
vocabulary and purpose beforehand 
b.	 tape reading assignment 
o.	 students read orally together 
d.	 use audio-visuals where ever possible to illustrate 
a point 
e.	 provide for active student particlpatlon(role 
Libby Goodman and Lester Mann, Learning Disabilities in 
the Seoondary School, N.Y., Grune and stratton, 1976, p.88-97. 
playing, simulations, oue words) 
t.	 ask student a question you· are sure he can answer 
g.	 put important notes on the board or overhead 
h.	 use colored ohalk for most important words 
1.	 leave notes on board so student has plenty of time 
to get it all down 
j.	 Provide zerox copy of notes for student when 
neoessar~ . 
~.	 provide an outline of important points to be 
learned 
The learning disabilities teachers~ .in' this program 
enjoyed the imput they had in currioulum development as team 
members, as they were often able to prevent failure situations 
for their students. They also felt they were more aocessible 
to the content area teachers and as a result their services 
as a resource were utilized more often. 2S 
The last chapter of this paper will be. devoted to the 
author's own experiences as a learnlng~dlsabl11tles resource 
teacher in a suburban high school setting. 
2SJOY Fitzgerald-Lomett1,"Team teaching as a Method to 
promote Malntream1ng 'l , Bureau Memorandum, Vol. 19, November 
1, 1977, p.19-21. 
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CHAPTER III 
In view of the current research, perhaps the most 
effect!va program ty.pe tor secondary learning disabled stu­
dents is the resouroe model coupled with modification of the 
regular classroom program. This situation offers the learning 
disabled student a variety of exposure to academic and non­
academic areas that he would not be able to experience in the 
speoial self-contained olass. He 1s also able to avoid the 
stigma of being labled and oan hopefully achieve peer aocep­
tance. The best instruotional approaoh oombination with the 
malnstreaming model is diagnostio prescriptive teaching which 
emphasizes the intensive and. extensive evaluat1on~;of~:.the 
learners strengths and weaknesses and the development of an 
individualized educational plan. This lntruotlonal approach 
offers the regular classroom teacher practical imformat1on on 
how to attaok the problem of meeting the individual needs of 
their learning disabled students within the regular olassroom. 
In-service training 1s an integral part of any secondary 
learning disabi11ties program. With a definite trend toward 
malnstreamlng being apparent, and the inoreased amount of time 
handicapped children spend in the regular classroom, an added 
burden has been placed on regular classroom teaohers. The 
importance of in-service training programs is not only to 
facilitate understanding or indiVidual cognitive differences 
and how to modify: procedure" and materials, but most sig­
nificantly to foster the awareness of the mental struggles, 
pressures and anxieties the learning disabled ch1ld faces 
.­
.. ,~ 
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every day in the classroom. 
One major element in running '8 malnstreamed speoial 
eduoation program 1s the special education teacher's ability 
to build strong lines of communication with staff, students 
and parents within the academic community she is servioing. 
The remainder of this chapter is devoted to an explanation 
of now the author worked to achieve this in a local suburban 
high school. 
The author of this paper 1s a learning disabilities 
resource teaoher at, a suburban high sohool in the Milwaukee 
area. The initial activity was to. get to kn9w the conoerns 
of the regular classroom teaohers. How they viewed their role 
in terms of the educational prooess of the learning disabled, 
was of major importanoe. 
In a very short time, it became apparent that most of the 
teaohers felt that they were in need of some guidelines for 
evaluating the learning disabled student in the regular ~ ..~ -. 
classroom. Many felt tha.t it was unfair to give a grade ornC" 
to any learning disabled student if the quality of the work 
was less than satisfaotory, yet were plagued with guilt be­
cause the student put forth tremendous effort. Others were 
concerned with their accountability with district ourriculum 
standards. There was a need for an alternative grading system 
that would be sanctioned by the administration as well as 
adopted by the distriot as policy. The ~n1ng disabilities 
teaoher prepared an in-servioe program entitled: "Evaluating 
the learning disabled student in the regular Classroom". 
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The resouroe teaoher offered assistanoe to all mainstream 
teachers in adapting materials, writing alternative tests, 
developing new testing situations, as well as in designing 
co\~se objectives. The staff was most receptive and as a 
result of the in-servioe program, the following policy was 
adopted: 
Speoial Eduoation Grading Policy, December 1971 
An alternative grading system 1s available for those 
students who meet the clinioal definition of learning 
d1sabled. 
A.	 This system 1s denoted by an asterisk by the grade 
in the stUdent's record and an explanatory statement 
in the record teaoherls expeotations have been 
modified. 
B.	 This system can be applicable to all subjeots a 
student takes, so~e of the oourses a student takes 
O~ none of the courses a student takes. The deoision 
depends on the nature of the learning the task and 
the nature of the impediment of the student. 
C.	 This system is implemented only on approval by the 
special education teacher, after consultation with 
the counselor, the appropriate classroom teachers, 
the student and the parents. The parents must be 
informed of the decision in writing. 
D.	 Changes to this alternative may be made at any time 
during the grading period. 
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This new policy 1s a progressive milestone for this 
district in special education. The resource teacher could 
now operate the resource program muoh more comfortably because 
a good rapport had been developed. 
The Program 
The initial referral of a student can come from a parent, 
counselor, or the studanth1mself. The counselor 1s the crucial 
component in the referral process, since it is he who puts· the 
diagnostic process in motion. In addition to the time-line 
procedure, the speoial education teacher generated a behavioral 
check list, as an aid in identifying learnln~ disabled students, 
which the counselors were to distribute to referring teaohers. 
After the liagnosls 1s completed, the learning disabilities 
teacher 1s responsible for designing the Individual Education 
Plan. Inoluded in these objeotives 1s the stUdent's schedule 
placing him in a resouroe, self-contained, or oombination s1t~ 
uation. In any instanoe, the student 1s ma1nstreamed in at 
least three olasses. 
The trend toward career eduoation has not been negleoted 
in establishing this program. A work study program has already 
been in existenoe and the coordinator was quite willing to 
assist the learning disabled students in f1nding jobs. The 
objeotives of the "Career Experienoe Program"are as follows: 
1.	 to help students become acquainted with the practical 
world of work and to help them develop positive 
attitudes and habits with regard to work related 
responsibilities. 
~. 
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2.	 to help students in identify1ng their occupational 
objeotives through aotual 'experience in specifio 
ocoupations, thus determining their personal su1t~ 
ability for those ocoupations. 
3.	 to help students develop competenoies which can lead 
to future employment or to future training in those 
ocoupations 
4.	 to integrate classroom learning with In-the-poslt1on 
or on-the job learning. 
S.	 to utilize community resouroes to the fullest extent 
in the training of our you~h 
6.	 to assist students in identifying satisfying avocational 
interests which will enhance their life role 
7.	 to provide such opportunities within a high sohool set­
ting giving students the benefit of the time and 
counsel to aid in the development of sir-knowledge and 
the determination of future direotion. 
The career program involves three app~oaohes, in getting the 
students in touch with the working community. This first 
approach 1.s an opportunlty for juniors and seniors to explore 
the world of work while oontracting for school credit. The 
student in this program w11learn a salary. One credit per 
semester may be earned for work related to the students 
career interest. A weekly seminar will provide related 
instruction in vocational self-awareness, job awareness, and 
decision making. 
The seoond approaoh offers students the opportunity to 
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investigate future oareers. A listing of individuals w111~ 
1ng to share their t1me and talents with the school is available. 
These communtl1 resources will be used to augment 1n-the~class 
learning, field study programs, mini courses for small groups, 
short term shadowing and available for lnte~v1ews. 
The third experienoe available through the program 1s actual 
job placement. There 1s no credit, for these jobs, but often 
these experiences result in the aqu1s1t1on of saleable skills 
and a complementary work reoord upon h1gh sohool completion. 
The resource room is small and 1s furnished with a round 
table and two study carrels. There are two easy ohairs, reg­
ular desks and a small area divider. Students may avail them­
selves to tape recorders, an· am/tm radio, reoord player, 
eleotric typwrlter and filmstrip viewer. The olass was composed 
of fifteen learning disabled stUdents. There are no more than 
four students in the room simultaneously, and ' some students 
attended on a drop in basis. The self-contained courses 
were taught by the resouroe teaoher and inoluded mathematics 
and English. On a resource basis, the teacher assisted the 
students in their regular classes. The materials in the class 
were indiVidually geared and assigned to eaoh student. 
In the selt~oonta1ned programs, each student had a daily 
assignment sheet for which he was responsible. Upon a stUdent's 
entrance into the program, eaoh of his regular classroom 
teaohers were prOVided with an explanation of his disability 
and suggestions for classroom techniques and strategies. 
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AddltlonalJweekly check lists were sent to regular teachers 
with which to note the spaial student~ assignment. His perfor~ 
mance in the resource room, as well as his attendance and 
completion of assignments in his regular classes, were 
summarized in a weekly report that was sent to. his parents. 
All the pr1vl1edges in the resouroe room were contingent upon 
appropriate study behavior. When the assignments were com­
pleted during the assigned time, the student could leave the 
room for the duration of the period/lee youth oenter or library. 
In evaluating the aoademics of the students, two measures 
were employed: grade point averages, with consideration given 
to the value of the asterisk grades for some'students, and the 
Metropolitan Achievement soores before and after individualized 
instruotion. The intermediate form of the achievement test 
was used in view of the students low aohievement levels. 
Three oplnknnalres were designed by the learning disabil­
ities teacher and will be distributed before the end of the 
last semester. The purpose of the oplnlonnalres is to evalu­
ate the effeot~veness of the program. Preliminary discussions 
of ,the use of the opln1onna1res indicated that students with 
special needs did profit aoademically, emotionally and socially 
from a highly individualized resource program. The most 
significant faotor mentioned that fostered this growth were 
communication lines that were developed. Students. parents 
and teachers cooperat~d and voiced their feelings as to whether 
or not the program was meeting the needs of each student. This 
feedback provided a very valuable self evaluative tool for the 
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first year resource teacher as well as ,·providing her with a 
good rapport with the regular classroom teachers, a most 
integral part of any successful high school resource program. 
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CHECK LIST OF BEHAVIORS INDICATING A POSSIBLE LEARNING 
DISABILITY 
STUDENT NAME	 _ 
Check behaviors attributable to student 
1.	 Student does not pay attention to learning tasks. 
2.	 Student 1s disorganized in ts'sks and 1s a poor planne~. 
3.	 Student is a daydreamer. . 
4.	 student's responses appear random and meaningless.
S.	 Student has a short attention span.
6.	 student is easily distracted by sounds, sights, smells and
 
textures.
 
7.	 student does not retain instruction, or retains it for only 
a short period of time. 
8.	 Student repeats acts over and over, deplte the fact that
 
they are no longer appropriate.

9.	 student oonfuses extraneous stimuli with the primary stimulus. 
a. Visually, he confuses the outline of a picture with 
the	 background.
b. Auditorily, he oannot shut out the background noises 
from the sounds he is supposed to be listening to. 
10.	 Student is impulsive, lacking foresight, fear and restraint. 
11.	 Student will not aocept responsibility.
12.	 Student 1s unable to generalize or 1s unaware of different
 
aspects of an object or idea.
 
13.	 Student does not follow directions when doing learning tasks. 
14.	 Student appears oonfused at oral directions. 
15. student has poor recall or memory.

16 0 student never finishes learning tasks.
 
17.	 Student does not oomprehend word meanings.
18.	 Student uses inoomplete sentences with grammatical errors. 
19.	 student 1s unable to call forth the exact word he wants. 
20.	 Student is unable to verbally relate isolated facts. 
21.	 Student lacks the meaning of time. 
22.	 Student is very poorly coordinated and clumsy.
23.	 Student has poor balance. 
24.	 student has poor manipulation and poor penmanship.
25.	 student is a poor oral reader o 
a.	 Substitutes 
b •.	 Omi ts 
c.	 Reverses 
d.	 Non-fluent 
26.	 Student is poor in mathematios. 
a.	 Does not know combinations 
b.	 Reverses places 
c.	 Cant conceptualize word problems 
d. Doesn't know processes
.27. Student 1s a poor speller 
a.	 Doesn't know phonetics
b.	 Reverses letters 
TEACHER OPINIONNAIRE 
Dear	 J 
In making an end of the semester assessment of my program 
I would like you(subjeotive evaluation of my performance, as 
well as my students. Please be frank as you like. Hopefully,
this instrument will contribute to some positive changes for 
next pearls program. Thank you for your valuable time. Please 
return this to my mailbox at your earliest oonvenienoe. 
YES NOStudent
-----------------­
1.Do you feel you received enough background infor­
mation on this student? 
2.Do you feel you reoeived a conoise explanation of 
his disability?
3.00	 you feel you reoeived helpful teohniques for 
teaching him more effectively?
4.Do you feel there was satisfactory communication 
between you and the resource teacher? . 
5.Do you feel the weekly checklists were helpful?
6.As a result of the placement, do you feel'that ••• 
the students attendance improved?

his attention to task improved?

his organization improved?
 
his inappropriate behavior deoreased?
 
he 1s more at ease and confident?
 
he is less d1straotable?
 
his retention has improved?
 
he 1s more willing to undertake assignments?

he 1s following directions better?
 
he 1s more cooperative and less disruptive?

he is more attentive to oral directions?
 
he 1s finishing his learning tasks?
 
he is verbally expressing himself better?
 
he 1s mqre self-directed and reliable?
 
he 1s gain1ng aoademic success?
 
thequa11ty of his work has improved?
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PARENT OPINIONNAIRE 
Dear , 
In evaluating the learning disabilities program at the 
end of the semester, I ask your cooperation in filling out 
this form. Please be as frank as you like. Hopefully, this 
instrument will contribute to some positive changes in next 
year's program. Thank you very much for your time and 
cooperation throughout the year. 
Son or Daughter:	 _ 
Yes No 
1.	 Do you feel you received a concise explanation
of his disability?
2.	 Was the program explained to your satisfact1on? 
3.	 Do you feel the remediation techniques employed
by the teacher were appropriate?
4.	 Were they effective? 
S.	 Was there satisfactory communioation between 
POll and the special eduoation teaoher? 
6.	 Did you find weekly reports informative? 
7.	 As a result of special education placement do 
you feel that ••••••••••••••••••• 
the students attendanoe has improved?

his attention to task improved?

his organization improved?

his inappropriate behavior decreased?
 
he 1s more at ease and confident?
 
he 1s less d~raotable?
 
his retention has improved?
 
he 1s more willing to undertake assignments?

he 1s following direotions better?
 
he 1s more cooperative and less disruptive?

he 1s more attentive to oral directions?
 
he is f~nlshlng his learning tasks?
 
he 1s verbally expressing himself better?
 
he 1s more self-direoted and reliable?
 
he is gaining academic success?
 
the quality of his work has improved?
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STUDENT OPINIONNAIRE 
YES NO 
1.	 Do you feel that you learned as much in here 
as in other classes? 
2.	 Do you feel that it was easier to work in here? 
3.	 Did you feel that the teacher explained things
thoroughly? 
4.	 Did you think the teacher was fair? 
5.	 Did the teacher treat you as an individual? 
6.	 Did the teacher help you in your other classes? 
7·.	 Were the teacher's expectations of you clearly
defined? 
8.	 Were the class rules clearly defined? 
9.	 Was the teacher consistent in following the rule 
10.	 Do you think the weekly reports to your parents 
were acourate? 
11.	 Did you like having them? 
12.	 Do you like the facilities in the classroom? 
13.	 Do you feel the teacher talked with your
teachers enough? 
14.	 Did the teaoher give you moral support? 
15.	 Were you at ease in coming in this classroom? 
16.	 Did the teaoher give you oredits for working
hard? 
17.	 Did you find it useful to take tests in this 
room with the help of the teaoher? 
18.	 Did the teacher help you develope better 
study skills? 
19.	 Do you feel you profited by being in this 
class this year? 
'~I? 
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